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1. Statement of Intent

At Roseberry Primary School, we believe that every child has the right to learn in a calm, safe,
inclusive and ambitious environment where they are respected, valued and encouraged to achieve
their full potential.

Outstanding behaviour is not achieved through sanctions alone. It is developed through positive
relationships, explicit teaching, consistent routines and high expectations that are understood and
modelled by every member of our school community.

We believe that behaviour is learned. Like reading, writing and mathematics, positive behaviour must
be explicitly taught, practised, recognised and reinforced every day.

Our behaviour culture is underpinned by the following principles:

e every child can succeed;

e every child deserves dignity and respect;

e adults are responsible for creating calm and predictable environments;

e consistency builds security;

e positive relationships support positive behaviour;

e behaviouris communication and should be understood alongside appropriate support;
e consequences help children learn from mistakes and restore relationships;

e reasonable adjustments will be made where required without lowering expectations.

We expect every member of our community to contribute positively to a culture where kindness,
responsibility, resilience and aspiration are visible in everything we do.

Our behaviour policy supports the school's commitment to:

e safeguarding every child;

e promoting excellent attendance;

e removing barriers to learning;

e developing emotional literacy and self-regulation;

e preparing children to become responsible citizens;

e ensuring all pupils, including those with SEND, receive equitable opportunities to succeed.
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‘u Primary School
L] L]
Our Relational Behaviour Framework
W
At Roseberry Primary School our response to behaviour is guided
by four connected principles.
~
' Build positive
o R E L AT E @ relationships
Every interaction builds ‘ O Show kindness,
or weakens relationships. € care and respect
We seek to connect D Connect listen
before we correct. snd urderstand
J
"\‘
REGULATE &0 &S
and co-regulate
Children learn best when Help pupils return
emotionally regulated. 63 to a calm state
Adults support pupils to )
regain calm before expecting O Create safety, routine
reflection or problem solving. | and predictability e
‘\‘
(7) © REFLECT | Q v
Once calm, pupils are 20 Wil boon
supported to understand M affected?
what happened, consider X Whatesi[do
the i:"n pact of their acti!:ms & differently next time?
and identify better choices. }
O REPAIR Qe
Relationships are restored C Restore relationships
through meaningful and trust
restorative action so every Rebuild and
child can make a genuine ﬁ faemL:rd :oge:::e
' fresh start.
° We believe every child can succeed. Every child deserves dignity and respect.
»¢ Together, we learn, grow and belong. %s

3



2. Our Behaviour Culture
At Roseberry Primary School we believe that culture drives behaviour.
Children flourish when adults provide:

e calm classrooms;

e predictable routines;

e clear expectations;

e positive relationships;

e consistentresponses;

e opportunities to repair mistakes;
e high-quality teaching.

Behaviour is everyone's responsibility.
Every interaction between adults and children contributes to our school culture.
Every adult is expected to:

e greet pupils positively;

¢ build strong relationships;

¢ model respectful behaviour;

e notice positive choices;

e respond calmly;

e maintain high expectations;

e teach behaviour rather than simply manage it.

Children are expected to:
e bekind;
e berespectful;
e beresponsible;

e bereadyto learn;
e contribute positively to our community.

Parents and carers are expected to work in partnership with the school so that children receive
consistent messages between home and school.

Together we create a calm, safe and purposeful learning environment where everyone can succeed.

e
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Roseberry Rules &
Our Behaviour Curriculum

v

The Roseberry Rules describe who we want to be.

Our Behaviour Curriculum teaches the behaviours that help
us live out these values every day.

Our Behaviour Curriculum

The Roseberry Rules

kv,
Q
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Be kind
and caring

We look after
one another and
show kindness
every day.

Be
honest

We tell the truth,
take responsibility
and make the
right choices.

Be
respectful

We respect
everyone, our
school and our
environment.

Be the
best we
can be
We weork hard,
aim high and

always try our
very best.

o

83

Ready

= Prepared

= On time

» Ready to learn

Respectful

» Kind words
+ Good manners
+ Value others

Safe

* Keep ourselves safe
» Keep others safe
* Keep our

environment safe

We are ready
to learn and
make the most
of every
opportunity.

We treat
everyone with
respect and
value our
differences.

We make
safe choices
so that
everyone can
learn and
play happily.

Responsible

= Own our actions
= Make good choices
= Do our best

Following the Roseberry Rules helps us
make the right choices,

Kindness |

Responsibility

It

We take
respansibility
for our actions
and strive to
be our best.

r Aspiration




3. Behaviour Curriculum

At Roseberry Primary School we recognise that positive behaviour is taught.

Just as children are taught phonics and mathematics, they are explicitly taught how to behave
successfully within our school community.

Our Behaviour Curriculum teaches pupils:

Ready
Children learn to:

e arrive on time;

e have equipment ready;

¢ listenimmediately;

o follow instructions first time;
e transition calmly;

e begin learning promptly.

Respectful
Children learn to:

e speak politely;

e use good manners;

¢ value differences;

e respect adults;

e respect peers;

e care for property;

e use kind language;

¢ resolve disagreements respectfully.

Safe

Children learn to:

¢ move safely around school;

e play safely;

e use equipment correctly;

e reportconcerns;

regulate emotions safely;
understand personal responsibility.

Responsible
Children learn to:

e take ownership of mistakes;

e
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e complete work to the best of their ability;
e contribute positively;

e repair relationships;

e make better choices next time.

These behaviours are explicitly taught through:

e classroom routines;

e assemblies;

e modelling;

e restorative conversations;

e praise;

e coaching;

e consistent adult responses.

We do not assume children know how to behave.

We teach behaviour.
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4. Roles and Responsibilities

Creating and maintaining a positive behaviour culture is the responsibility of every member of the
Roseberry Primary School community. Consistency between adults is fundamental to ensuring pupils
experience fairness, security and high expectations.

The Governing Body

The Governing Body will:

ensure the school has a behaviour policy that reflects current statutory guidance and best
practice;

monitor the effectiveness of the school's behaviour culture through reports from leaders;
challenge and support leaders to maintain high standards of behaviour, attendance and
inclusion;

ensure appropriate resources are available to meet the needs of all pupils, including those
with SEND and SEMH needs;

monitor the use of suspensions, exclusions, restrictive interventions and behaviour data to
ensure equality and proportionality;

review this policy annually.

Executive Headteacher

The Executive Headteacher has overall strategic responsibility for behaviour across the school.

The Executive Headteacher will:

establish the school's vision and culture for behaviour;

ensure behaviour systems reflect the school's values and strategic priorities;
ensure compliance with statutory guidance and trust policies;

oversee behaviour standards across the school;

monitor trends in behaviour, attendance, suspensions and exclusions;
ensure behaviour data informs school improvement priorities;

provide strategic leadership for inclusion and safeguarding;

ensure appropriate professional development is available for staff;

report behaviour outcomes to governors and the Trust;

make decisions regarding permanent exclusion and oversee suspension processes where
required.

Head of School

The Head of School is responsible for the day-to-day implementation of this policy.

The Head of School will:

promote a calm, safe and purposeful learning environment;

ensure behaviour expectations are applied consistently across the school;
provide visible leadership during the school day;

support staff in responding to challenging behaviour;
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e oversee behaviour incidents and ensure appropriate follow-up;

e monitor behaviour records through CPOMS and identify emerging patterns;

e ensure restorative approaches are embedded across the school;

e work closely with families to improve behaviour outcomes;

e oversee behaviour support plans, risk assessments and reasonable adjustments;

e coordinate support for pupils requiring additional behavioural intervention;

e celebrate positive behaviour and recognise pupils who consistently demonstrate the school's
values;

e ensure pupils returning from suspension are successfully reintegrated into school.

Senior Leadership Team
Members of the Senior Leadership Team will:

¢ model exemplary professional conduct at all times;

e maintain avisible presence throughout the school day;

e support staff with behaviour management;

e coach colleagues to ensure consistency;

e contribute to behaviour monitoring and evaluation;

e ensure restorative conversations are completed following significant incidents;

e support meetings with parents where required;

¢ work collaboratively with external agencies to improve outcomes for vulnerable pupils.

Teachers

Teachers have primary responsibility for establishing positive behaviour within their classrooms.
Teachers will:

¢ explicitly teach the school's Behaviour Curriculum;

e establish predictable classroom routines;

e maintain consistently high expectations;

¢ build positive relationships with every pupil;

e create calm, purposeful learning environments;

e recognise and celebrate positive behaviour;

e use agreed behaviour scripts and restorative approaches;
e make reasonable adjustments where appropriate;

e communicate concerns promptly with parents and carers;
e record significant incidents accurately on CPOMS;

e seek support promptly where behaviour becomes persistent or escalates.

Teaching Assistants and Support Staff

Teaching assistants, learning mentors, lunchtime supervisors and all support staff play a vital role in
maintaining the school's behaviour culture.

All support staff will:

¢ model the school's values at all times;

e
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¢ reinforce expectations consistently;

e support pupils to regulate their emotions;

e use agreed behaviour scripts and de-escalation strategies;

e communicate concerns promptly to teaching staff;

e contribute to restorative conversations where appropriate;

e support behaviour plans and reasonable adjustments consistently.

All adults are expected to apply this policy consistently regardless of their role.

Pupils
Every pupil has a responsibility to contribute positively to the school community.
Pupils are expected to:

e bereadyto learn;

o follow instructions first time;

¢ demonstrate kindness and respect;

e behave safely;

o take responsibility for their choices;

o look after the school environment;

e contribute positively to lessons and wider school life;
e repair relationships when mistakes occur.

Children are taught that mistakes are opportunities to learn, reflect and improve.

Parents and Carers
Parents and carers are valued partners in promoting positive behaviour.
They are expected to:

e support the school's Behaviour Policy;

e ensure their child attends school regularly and punctually;

e promote positive attitudes towards learning;

¢ communicate openly and respectfully with school staff;

¢ reinforce the school's expectations at home;

e attend meetings when requested;

¢ inform the school of circumstances that may affect their child's wellbeing or behaviour;
e work collaboratively with staff to support behaviour improvement where necessary.

Together, school and home create the consistency that enables children to thrive.

e
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5. Staff Behaviour Charter

STAFF BEHAVIOUR CHARTER

Outstanding behaviour begins with outstanding adults.
Our words, actions and attitudes shape our school culture.

o EVERY ADULT WILL...

Greet every pupil positively.

Speak calmly and respectfully.

2 9

&y

Remain emationally regulated.

G

.y
-

Model respect in all interactions.

Follow the agreed routines
and expectations.

Reinforce expectations consistently.
Praise more than we correct,

Notice and celebrate
positive behaviour.

1 Maintain high expectations
for every child.

DNERQE S

Treat every child with
dignity and fairness.

Focus on behaviour,
newver character.

Seek to understand befare judging.

Apologise if we make a mistake.

e le® O Bo

Work collaboratively with
colleagues and families.

REMEMBER...

Every interaction matters.
Every day is a new opportunity.
We are role models, relationship
builders and culture creators.

Together, we help every child thrive.

€) Every ADULTWILL AVOID..

<)

Shouting unless immediate
safety is at risk.

Sarcasm or jronic comments.

Humiliation or embarrassment.

[ 3L ]
i Public confrontation.
;...a Arguing with pupils.

® :o

Blanket punishments.

Inconsistent expectations.

Threats we cannot
follow through.

Discussing pupils negatively
in front of others.

&2

We are consistent
so children feel
safe.

"o b O 8

X

We are paositive
so children feel
valued.

ONSIBILITY
ASPIRATION
WE USE POSITIVE LANGUAGE
Instead of... We say...
“Stop talking.” 9 “Thankyoufor
listening.”
Instead of... 3 We say...
“Don't run.” “Walking, thank you."
Instead of... We say...
" " *Show me how we
Behave ¥ sh h
] are respectful”
Instead of... 3 We say..
“You never listen.” L need youto
listen now."

Our words give clarity.

Qur actions show consistency.
Qur behaviour builds culture,

e

We are ambitious
so children achieve
their potential.




6. School Expectations

SCHOOL EXPECTATIONS

Simple. Consistent. Taught every day.

» Every pupil will strive to be: <
READY @ RESPECTFUL @ SAFE @ RESPONSIBLE
We: We: We: We:

& arrive on time; & use kind words; @ walk caimly; @ take responsibility for
. our actions;
& bring what we need:; & show good manners; 0 use equipment safely;
complete our learning;
@ listen carefully; @ respect differences; @ keep hands and feet © d ’
. look after resources;
& begin learning @ care for property; Toiaeaabie; ©
i i : i tell the truth;
immediately; @ value everyone's @ tell adulfs c:f we @ tell the tru
@ follow instructions right to learn. AR @ repair relationships
first time. @ make safe choices. when mistakes
happen.
|,
bad o
2L \ 74
ﬁ = ’f
- These expectations are explicitly taijlg‘ht / Children are not expected to simply
-: throughout the school yeaf and revisited T know these behaviours. They are
rt:gulariy thrj}ugh riussemblles. _PSHE' explicitly taught, practised, modelled
classroom discussions and daily abd caldheatad.

routines.

Together we create a calm, safe and respectful environment

where everyone can learn and thrive.




7. Behaviour for Learning

EXCELLENT BEHAVIOUR
SUPPORTS EXCELLENT LEARNING

O Every lesson should Teachers will establish
m begin with calm, predictable expectations
consistent routines. so pupils know exactly

what successful learning
looks like.

B ADULTS WILL:

Greet pupils at the
classroom door where
possible

g READY TO LEARN

Pupils are expected to:

=

Enter classrooms calmly

Ensure lessons begin
promptly

Follow entry routines immediately

Have equipment read =, SUE .
h Y Minimise transition time

Begin the retrieval or starter

activity without prompting Use clear routines

Listen attentively Maintain a calm tone

A calm start sets
the tone fora

o EERS

; B Provide positive narration
Contribute positively successful lesson. i P
| can see Year 4 are ready
Clear routines with eyes on the speaker”
Remain engaged throughout learning High expectations.

Reinforce expectations

Every time. ;
y consistently

v

g
2
®)
O,
©

High-quality teaching is recognised as one of the strongest influences on behaviour. [}
Lessons should therefore be well planned, appropriately scaffolded and inclusive, ® @ ’
with reasonable adjustments made to meet pupils’ needs while maintaining 2

high expectations for all.

CALM CLASSROOMS | CLEARROUTINES | HIGH EXPECTATIONS | EVERY LESSON, EVERY CHILD

0z



8. Rewards and Recognition

At Roseberry Primary School, we believe that positive behaviour is strengthened when it is
recognised, celebrated and reinforced consistently.

We actively seek opportunities to acknowledge pupils who demonstrate our school expectations of
being Ready, Respectful, Safe and Responsible. Recognition helps pupils understand which
behaviours contribute to a successful learning environment and encourages them to make positive
choices.

Praise should always outweigh correction. Staff should deliberately notice and celebrate positive
behaviours throughout every school day.

Principles
Our recognition system is built on the following principles:

¢ Recognition is immediate.

e Recognition is specific.

e Recognition is sincere.

¢ Recognition celebrates effort as well as achievement.

e Every child should experience success.

o Positive behaviour is recognised more frequently than inappropriate behaviour is corrected.
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REWARDS & RECOGNITION

We notice it. We name it. We celebrate it.

Recognising positive behaviour builds confidence, strengthens our school community
and inspires every child to be the best they can be.

I EVERYDAY RECOGNITION
All staff are expected to use:
specific verbal praise
positive recognition linked to the school's expectations
smiles, encouragement and acknowledgement
non-verbal praise such as thumbs up or positive gestures
positive narration (7| can see averyone on Table 3 is ready to learn”)
opportunities for pupils to share excellent work

00000

Examples include:

“Thank you for showing respect by listening.”
rd
\-
%

You demonstrated real responsibility
by helping your friend.”

TYou warne ready to learn as soon as
you entered the classroom.”

INDIVIDUAL RECOGNITION

Outstanding behaviour may also be recognised through:

Head of School Award Postcards home
Expcutive Headteacher Award Displaying work

(]

Certificates @ Leadership responsibilities
@
]

(<

Celebration Assembly Fupil of the Weak
Pasitive phane calls home Attendance and
Positive Dojo messages Values Awards

o0o0oco0

\J We celebrate who our children are

J and the positive choices they make.

WE NAME IT
W

.. ® WENOTICEIT

WHOLE-CLASS RECOGNITION

Teachers may also recognisa
collective success through:

Dojo Points

table points

class rewards
additional reading time
celebration activities

positive messages home

@
@
@
]
@
]

030230

Whale-class rewards should celebrate collective
' effort and should never be removed because
of the behaviour of an individual pupil.

CELEBRATING IMPROVEMENT

Children who improve their behaviour should
receive recognition. Improvement is often

more significant than perfection.
Staff should celebrate:
& improved effort @ perseverance
& increased resilience @ successful repair
© better self-regulation il
O improved attendance
O “actsof Kindness & consistent positive choices

@ Our alm is for every child to experience success.

WE CELEBRATE IT €®) WE GROW TOGETHER

nd reward thul,




9. Behaviour Response and Logical Consequences

Children will sometimes make mistakes. Behaviour is a learning process. When behaviour falls below
expectations, adults will respond consistently, calmly and proportionately.

Our aim is always to:

e maintain learning;

e preserve relationships;
e teach better choices;

e restore dignity;

e repair harm;

e prevent future incidents.

Adults should avoid escalating situations unnecessarily.

OUR GRADUATED BEHAVIOUR RESPONSE

Where behaviour falls below expectations, staff should respond using the following graduated approach.

STAGE 4
REMOVAL TO =
ANOTHER CLASSROOM

STAGE 5
REFLECTION ROOM/
SENIOR LEADERSHIP

STAGE 3
MOVE WITHIN

STAGE 1

REMINDER B
THE CLASSROOM

through a calm reminder.

Adults will:

pupils receive a claar
verbal warning.

the warning, the pupil will
mave to another sgread
learning space within

significantly disrupt learning
or prevant others from loarning
safely, the pupil may be directed

.}) -
T af@e
Most behaviour is resolved Where behaviour continues, If behavious continues after H behaviour continues to A pupil may be removed to the

Refiection Ream [or equivalent
dezignated space) for the
remainder af the day whare!

. Ruits the classroom, to another classroom.
@ use pasitive phrasing @ behaviour continues

) ; spenk privately wharewor .
@ reinforce expectations possible The purpose of this This consequence should: following Stage 4
© redirect ontention explain the behaviour that Somnon 1 40 © maintain the digity of the pup © ehinviow 1§ serious
@ provide non-vrbal pts naads to change @ reduce distraction @ ensure lesening continues © babin
| . i 5 i Eviour presents a

© 12 proimity rumm:i;wll oi;l: @ allow the pupil time to regulate @ allow time for regulation significant risk to leaming
© prsine pupl fskiog L ) © maintain learning @ reduce disruption to others or safety

the comect cholces - A e W pvetealte | (cooccsieoeanesiesia ) || sesessssnma

) alfer support whive x
pas sata The class teachor will: Tha Head of Schoel or

‘ motify & senior leadar senior leadar will detarmine

Examples include: !uﬂ'dud-dcnl\!-.lmuio B b ap, iale the most appropriate response.
fﬁ teppiot] 1 papll pailtvaly,
Tk yes ity I E record tha incicent on 3y Parents il ncemaly b
M you are ready. “This is your warning. | need CPOMS if required t wnkarmmd on th same dey,
you to mitum to your leaming. Whare sppropriste, &
- i W W you choose not ta, you will restorative corveration ol communicate with parenis A& estovative maeirting will
Walking, thank you. i 8o anéhor space il Q shouid taks place lates BN if the bishaviour ks peated == tska place bafoes the pusd
i dakbieam® at significant roteng to cas.
“lLet's try that again." * Whare sppropriate, behaviou
0 Repeated tratogies, reassnabl
Na formal recording M Stage 3 ; wipport s .
P s rcyicrad 1] behaviours shouid be Following thelessen a itnants o sbdtons
145 et d manitared by the @ Festocative conversation pastoral Intarvintions will
2VIOUF FECO anade:
s required Where behaviour improves, | class teacher, hoiae Iaﬁ'a.pb\:u befora ok e
' the incident ends positively, eyl
These include, but are not limited to: Thasa fiscidunts will B |
IMMEDIATE REFERRAL o hyicat isumt p— o s inince m ot o |
of el o
TO SENIOR LEADERSHIP * intentional injury « deliberate damage » behaviour placing others s
* aggressive behaviour ok it Conmquanses wil be
. ) . ‘ tawards staff * theft * abiconding from schaol proportionate to the
Some behaviours are sufficiently serious * racist, homophabic, & poisciin ol . i i e seriousnass of the incidant
that they bypass the staged system. transphobic, sexist or prohibited items s ing and may include suspansion

discriminatary langusge whar approprinte

ITIONATE

; EVERY CHILD,
AND FAIR

EVERY DAY

CALM AND
CONSISTENT

@
OUR APPROACH IS: 5." ) -/I\ﬁ
g ! RTi




Logical Consequences

Whenever possible, consequences should be directly related to the behaviour.

Behaviour Logical consequence
Running indoors Re-practise walking safely with an adult
Damaging equipment Repair or help restore resources
Unkind words Restorative conversation and apology where appropriate
Disrupting learning Complete missed learning during an agreed time
Making a mess Help clean and restore the area
Misusing equipment Temporary loss of access until safe use is demonstrated

The purpose of every consequence is to teach responsibility rather than simply punish.

Restoring Relationships
Following any significant behaviour incident, staff should seek to restore relationships.
This will usually involve:

o reflection;

e restorative questions;

¢ identifying what happened;

e understanding the impact;

e agreeing how harm can be repaired;
e planning for future success.

?é|



10. Behaviour Support Plans

Roseberry Primary School is committed to ensuring that every pupil is supported to achieve
success both academically and socially. Whilst the majority of pupils respond positively to the
school's universal behaviour systems, some pupils may require additional personalised support
to help them meet the school's behaviour expectations.

Where concerns about a pupil's behaviour become persistent or increasingly serious, the
school will adopt a graduated and collaborative approach. This may include the introduction of
a Behaviour Support Plan (BSP).

A Behaviour Support Plan is not a punishment or a 'last chance'. It is a structured intervention
designed to identify barriers to success, provide appropriate support, agree consistent
strategies and help pupils develop the knowledge, skills and behaviours needed to participate
successfully in school life.

The school recognises that behaviour may be influenced by a range of factors, including SEND,
communication needs, social, emotional or mental health needs, adverse childhood
experiences, safeguarding concerns or significant changes in a child's circumstances. These
factors will always be considered before decisions are made.

ﬂ|



BEHAVIOUR SUPPORT PROCESS

Our aim is to support every child to succeed. We use a graduated approach to help
pupils develop positive behaviour, build good relationships and achieve their potential.

'S 5 - \
o UNIVERSAL l@ EARLY CONCERNS LD 9 PERSISTENT o BEHAVIOUR SUPPORT
BEHAVIOUR SUPPORT "" CONCERNS + MEETING
High guality teaching, clear Minor or accasional incidents Concerns continue despite If canceme persist, parents/
enpectations and our behaviour managed in class using strategies. Additional support carers ara invited to a maeeting
curricubum for all pupils. daily strategies. I5-put in place. to dscuss support.
= Ready * + Re-tiraction * Behaviour logged « P inh o
» Respectful . o = | = Restorative talic smEom .g = ideniéfy triogers & strengths
* Safe ‘. = o i— « Bafloction H H « Parent infarmed ;. AL
TR = Targets set
. ' — « O -
Respansibie ' mn-;u:ﬂﬂm LI- TJ S | .I Agres nest steps
L _# ' . A L s

BEHAVIOUR SUPPORT PLAN (BSP) IMPLEMENTED
A personalised plan is ereated with the pupil, parents and schoal.

e

FUPIL PROFILE BEHAVIOUR ANALYSIS STRATEGIES & TARGETS ADULT RESPDNS‘!BIUTIE‘S)
Strongihs, mierests. Behaviours of cancam, 0 BEASONABLE ADJUSTHENTS @’ Spocific, moasurati
trusted adults, trigpers, early waming Peraonallsed strategies, posltive behayiour
suecesaful signe, patterrs and rensonatds sdjustments targets agreed Agreed approsches,
mativators, succassful strategios. and mrvironmenisl by all revards, COnENuaNCas,
considerations. restorative practices and
g communication J
= +
U MONITOR, SUPPORT & REVIEW
Pian ks Implemented consistently. Progress is reviewed every 4-8 weeks [or more frequently if needed),
ﬂ We congider: progresa towands targets, bohaviour data, pupil voice, parent fecdback, staff observations
and effectiveness of strategies,
L
“ 4 4 -
= —— -~ -~ .“" cemrimennmnaenn e W,
PROGRESS MADE @ LIMITED PROGRESS - PARENT PARTNERSHIP
| . | Pareris/carers are ivobied
Targets achieved and behiviour improves e wiiipecgracs i Emited Snd adapt-supsiort. | ot every stage
consistently. 9 = 13 the plan being implemented consistently? | Parents are sxpacted to:

» Do stratenies or adjustments need to changes?
w i thave evidence of an unmet need?

+ Attend meetings

= Support agreed strategies
ol herrrie

‘ * Relnfores expectations

Plan is reduced and eventually concludad.

bnjersalataiegies caneaue: Flan is amended and support continues,

= * ™
ESCALATION OF SUPPORT (if concerns continus)
Additionsl or specialist suppart may be introduced.

» Share 5elevant information
= Attend reviews

» [Encourage their child
to ke respondibility

= — A

¥y
o.‘o Q e@e 0@q
‘2" i)
Emhllp Educational m&:w CAMHS / Sseech B language  Indaiduni sk Team Sround
=S e | o ekl Ry SHARED RESPONSIBILITY
Support (TAC/TAF) Success depends on everyone
- + ~ working together.
o - » School - consisient support
FURTHER PROTECTIVE MEASURES [Where necsssary) s Gpuimanicstiog
If behauiaur eontinues 1o pass & significant risk to the safety ar edueation of the pupil o othars. ':’L‘““"’::;”ﬂf;:ﬂw'
Alturrintive @ 9 Minuges Sunpenalon Farmana=n! Exchsion # Pupil - engage, reflect and
Prowizean Support where fegal {only as o linl fesort and take responsibility
{part-day or " Programmes fhreshold s wdhere lwwdul, resannabile
shor-term) mat) and praperticnate} )
OUR GUIDING PRINCIPLE @ @ @ ®
Wo beliove in @ supportive, inclugive and rostorative approach, .
Wao will ahways listen, understand and adapt to bolp evory child thrive. READY RESPECTFUL RESPOMNSIBLE

e
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When will a Behaviour Support Plan be considered?

A Behaviour Support Plan may be introduced where there is evidence that, despite consistent
implementation of the school's universal behaviour systems, a pupil requires additional
targeted support.

This may include, but is not limited to:

e repeated incidents reaching Stage 4 or Stage 5 of the Behaviour Response;
e repeated removal from lessons or learning environments;
e a pattern of behaviour recorded through CPOMS over time;
e repeated unsafe, aggressive or disruptive behaviour;
e behaviour resulting in suspension or placing the pupil at risk of suspension;
e behaviour that significantly impacts the learning or safety of others;
e concerns that behaviour may indicate an unmet SEND or SEMH need;
e recommendations from external agencies;
e reintegration following suspension;
e concerns identified through safeguarding or attendance procedures.
The decision to introduce a Behaviour Support Plan will always be based on professional
judgement and a review of all available information.

Before a Behaviour Support Plan is Introduced
Before implementing a Behaviour Support Plan, the school will normally review whether:

e classroom expectations have been taught explicitly;

e classroom strategies have been implemented consistently;

e reasonable adjustments have been made where appropriate;

e restorative approaches have been used effectively;

e behaviour expectations have been revisited with the pupil;

e parents or carers have been informed and involved;

e behaviour data has been analysed;

e attendance or safeguarding concerns may be contributing factors;

o further SEND investigation is required;

e pastoral support has been provided.
Behaviour Support Plans form part of the school's graduated response and should only be
introduced after appropriate universal strategies have been implemented, unless the
seriousness of the behaviour requires immediate targeted intervention.

Behaviour Support Meeting

Where a Behaviour Support Plan is being considered, parents or carers will normally be invited
to attend a Behaviour Support Meeting.

e
3



The purpose of the meeting is to develop a shared understanding of the behaviour and agree a
coordinated plan of support.

The meeting will normally:

e review behaviour records and CPOMS information;

e identify patterns, triggers and successful strategies;

e discuss the pupil's strengths and interests;

e consider attendance, wellbeing and safeguarding information where appropriate;

e identify any reasonable adjustments that may be required;

e agree realistic behaviour targets;

e identify responsibilities for school, home and the pupil;

e agree review dates and success criteria.
Where appropriate, the pupil will also contribute to the meeting so that their voice is
represented within the plan.

Partnership with Parents and Carers

Roseberry Primary School believes that Behaviour Support Plans are most effective when there
is a genuine partnership between school and home.

The school will:

e listento parents' views and concerns;
e explain the reasons for introducing a Behaviour Support Plan;
e agree strategies collaboratively;
e provide regular communication regarding progress;
e review the planregularly;
e celebrate improvements and successes;
e adapt support where required.
Parents and carers are expected to:

e attend Behaviour Support Meetings wherever possible;

e work positively and respectfully with school staff;

e reinforce agreed strategies at home;

e promote the school's behaviour expectations;

e encourage their child to engage positively with the agreed targets;

e communicate any significant changes that may affect behaviour or wellbeing;

e support restorative approaches following behaviour incidents;

e attend review meetings and contribute to evaluating progress.
Where parents require additional support in implementing strategies, the school will offer
guidance and, where appropriate, signpost external services.
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What Does a Behaviour Support Plan Include?

Every Behaviour Support Plan is personalised to the individual pupil.
Plans may include:

Pupil Profile

e strengths;

e interests;

e trusted adults;

e successful motivators;

e preferred learning styles.

Behaviour Analysis

e behaviours of concern;

e identified triggers;

e early warning signs;

e successful de-escalation strategies;
e environmental considerations.

Reasonable Adjustments
Where appropriate:

e visual supports;

e movement breaks;

e sensoryregulation;

e adapted transitions;

e alternative workspaces;

e reduced language;

e additional processing time;
e adult check-ins;

e personalised routines.

Behaviour Targets
Targets will:

e be specific;

e be measurable;

e focus on positive behaviours;

e bereviewed regularly.
Examples include:
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e Follow the first instruction in four out of five opportunities.

e Use agreed regulation strategies before behaviour escalates.
e Complete all classroom transitions calmly.

e Remainin class for the duration of lessons.

Adult Responsibilities
The plan will clearly identify:

e agreed behaviour scripts;

e de-escalation strategies;

e rewards and recognition;

e logical consequences;

e restorative approaches;

e communication arrangements.
Consistency between adults is essential.

Monitoring and Review

Behaviour Support Plans will normally be reviewed every 4-6 weeks, although pupils requiring
intensive support may be reviewed more frequently.

Reviews will consider:

e progress towards targets;
e Dbehaviour trends;
e attendance;
e pupilvoice;
e parentfeedback;
e staff observations;
o effectiveness of reasonable adjustments;
e whether additional supportis required.
Targets may be amended, extended or concluded depending upon progress.

Where a Behaviour Support Plan Does Not Achieve the Desired Outcomes

If behaviour does not improve despite the consistent implementation of the agreed plan, the
school will not simply continue the plan indefinitely.

Instead, leaders will undertake a structured review to determine why progress has been limited.
This review will consider:

e whether the plan has been implemented consistently;
e whether behaviour targets remain appropriate;
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e whether additional reasonable adjustments are required;

e whether new safeguarding or wellbeing concerns have emerged;

e whether there is evidence of an unmet SEND or SEMH need;

e whether additional specialist assessment is required;

e whether parental engagement has been effective;

e whether further external support is necessary.
Behaviour Support Plans should evolve in response to the pupil's needs rather than remain
static.

Escalation of Support

Where behaviour continues to present significant concern despite targeted intervention, the
Head of School may coordinate additional support.

This may include:

e review by the SENDCo;

e Early Help Assessment;

e Team Around the Child or Team Around the Family meeting;

e Educational Psychology involvement;

e Behaviour Support Service involvement;

e Speech and Language Therapy;

e CAMHS or Mental Health Support Team involvement;

e |ndividual Risk Assessment;

e Positive Handling Plan;

e consideration of an Education, Health and Care Needs Assessment where appropriate.
If behaviour continues to present a significant risk to the safety, welfare or education of the pupil
or others, leaders may consider further protective measures, including suspension, in
accordance with statutory guidance.

Concluding a Behaviour Support Plan
A Behaviour Support Plan will normally conclude where:

e agreed targets have been consistently achieved;

e behaviour has improved over a sustained period;

e additional supportis no longer required;

e successful strategies have become embedded within everyday classroom practice.
Before concluding the plan, leaders will consult with parents, staff and, where appropriate, the

pupil.

The school will continue to monitor progress to ensure improvements are sustained.
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Guiding Principle

Every Behaviour Support Plan reflects Roseberry Primary School's commitment to a graduated,
inclusive and relational approach to behaviour.

The purpose of the plan is not to label or punish a pupil, but to provide the right support, at the
right time, so that every child can experience success, develop positive relationships and fully
engage in school life.

This section provides a clear, defensible framework for governors, staff and parents. It explains
how Behaviour Support Plans fit within the school's graduated response, what triggers them,
how parents are involved, what the plan contains, how it is monitored, and what happens if it
succeeds or does not achieve the desired outcomes. It also aligns well with current DfE
behaviour guidance, the SEND Code of Practice and Ofsted's expectations around inclusion,
early intervention and partnership working.
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11. Restorative Practice
At Roseberry Primary School, we believe that positive relationships underpin positive behaviour.

When behaviour falls below expectations, our aim is not simply to apply a consequence but to
support pupils in understanding the impact of their actions, taking responsibility and restoring
relationships.

Restorative practice does not replace consequences. Instead, it complements them by helping pupils
reflect, repair harm and develop the skills needed to make better choices in the future.

Every behaviour incident should finish with the expectation that the child is able to make a fresh start.

Our Restorative Principles

We believe:

e every child deserves to be listened to;

e mistakes are opportunities for learning;

e behaviour can improve through reflection and support;

e repairing relationships is more effective than assigning blame;
every child should leave a restorative conversation
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RESTORATIVE QUESTIONS

Where appropriate, staff will use restorative conversations
following behaviour incidents.

The following questions should be used
consistently throughout the school.

What happened?

Allow the child to explain events
without interruption.

What were you thinking

RESPONSIBILITY or fee!ing at the time?
Help the child recognise

thoughts and emotions.

Who has been affected
by what happened?

Support pupils to consider
the impact on others,

What can you do

REPAIR to make things right?

Encourage pupils to take responsibility
through meaningful action.

What will you do
differently next time?
Support pupils to identify
successful future strategies,

'MOVING FORWARD

——— RESTORATIVE OUTCOMES

Depending upon the incident, pupils may:

® L rm il @

apologise write repair complete support restore the agree
verbally a letter damaged unfinished another classroom personal
resources learning pupil environment behaviour

targets

o Restoration should always be meaningful and proportionate.

FRESH START

Once a consequence and restorative conversation
have been completed:

the incident is closed;

adults avoid revisiting previous behaviour unnecessarily;

pupils are welcomed positively back into learning;

expectations remain high. =

Children should know that everyday .~
offers a fresh opportunity to succeed.




12. Behaviour Scripts and De-escalation

One of the most effective ways to maintain consistency across a school is through shared
professional language.

At Roseberry Primary School, all adults use calm, respectful and predictable language when
responding to behaviour.

Our aim is to de-escalate situations.

Professional Expectations

4 N\
EVERY ADULT WILL: @ ’

* remain calm;
e speak quietly;

¢ use calm, open and
non-threatening body language;

e use respectful language;
avoid confrontation;

e provide thinking time;

e use the least intrusive
intervention possible;

e focus on the behaviour
rather than the child.

POOR®O®e
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POSITIVE COMMUNICATION &

DE-ESCALATION PACE APPROACH
We use a PACE approach in all interactions.
Calm words. Kind tone. Consistent behaviour. Playfuliess |
Qur communication supports regulation, builds relationships Create lightness
and promotes pasitive behaviour. and connection. |
€ POSITIVE PHRASING © LIMITED CHOICES
Acceptance
Use positive, respactful language. Offer two acceptable choices. Shawiimconditional ‘
Instead of saying... Say... Examples include: positive regard.
@ “Stop shouting.” * "1-"5"-‘ your quiet 1 0 “Would you like to continue your CUI’iOSity
woice, thank you. learning here or move to the ;
quist table?” Be interested,
. not judgemental.
Q- »n |
i/ @ “Would you like to begin with
the first question or the second? Empathy
@ s = Sheepre m:w Validate feelings
yourself." are respactful.
ﬂ “Would you like to speak now or and show you care.
—_— - after the lesson?”
@ “Sit down!” a3 sitting :::n i PACE helps build trust
Both choices should lead to success. and co-regulation.
. |ll
€ DE-ESCALATION SCRIPT @ BODY LANGUAGE © WHEN TO REDUCE LANGUAGE
When emations are helghtened, Adults should; Buring emotional escalation:
adults may use the following script. | Less is often more.
G maintain appropriate
@ “| ean see something personal space Adults should:
han kappenesi o stand side-on rather than o it the Eriar ol
Patisa. directly facing a distressed pupil it calmid
keep hands relaxed
9 “I'm here to help.” @ BT | € aveid asking multiple questions
2 remain at or below the child's
Pause. eye level where appropriate & avoid arguing
@ “Talk to me when @  avoid crowding the pupil @ avoid sarcasm
you're ready.” :
&  keep exits clear
Balica € avoid raising their voice
: G use a calm facial expression
“Let’s find a way to |
@ sort this together.” . D . |
Agduits should allow thinking time @
and avoid repeated questioning.

© WHAT ADULTS SHOULD NEVER DO

Adults must not:

shout unless immediate ubliely humiliate pupiis compare children
P ¥ Pup mp
safety is at risk
€3 threaten cons Umggg €3 use zarcasm 2 argue
they cannot dal g il

'B Engag&m powat sl.ruggias

[/_‘\ PROFESSIONAL BEHAVIOUR MODELS RESPECTFUL BEHAVIOUR.

' Qur calm communication helps children feel safe, understood and ready to learn.




13. Removal from the Classroom

Removal from the classroom is a serious response and should only be used when other strategies
have not been successful or where the behaviour is sufficiently serious to justify immediate removal.

The purpose of removal is not punishment.
Itis to:
e maintain the safety of pupils and staff;
e protect learning for others;
e allow the pupil time to regulate;

e provide an opportunity for reflection;
e enable successful reintegration.

Reasons for Removal

Removal may be appropriate where:
e behaviour significantly disrupts learning;
e behaviour presents a safety risk;

e repeated behaviour continues despite earlier interventions;
e apupil requires time away from the classroom to regain emotional regulation.

During Removal
The pupil should:
e remain supervised;
e continue learning where appropriate;
e have access to support from a member of staff;

e be treated respectfully at all times.

Parents should normally be informed on the same day.

Reintegration
Before returning to class, the pupil will meet with an appropriate adult.

This meeting should:

review what happened,;

complete restorative questions;

e identify any support required;

e agree expectations for returning to class.

The aim is a successful reintegration rather than a prolonged sanction.
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Monitoring
Senior leaders will monitor:

e frequency of removals;

¢ pupils involved,;

e vulnerable groups;

e reasons forremoval;

e patterns across classes or year groups.

This information will inform behaviour support, staff training and school improvement planning.
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14. SEND, SEMH and Reasonable Adjustments

Roseberry Primary School is committed to ensuring that every pupil feels safe, included and able to
succeed.

We recognise that some pupils may require additional support to meet the school's behaviour
expectations. This may be due to identified or emerging Special Educational Needs and Disabilities
(SEND), Social, Emotional and Mental Health (SEMH) needs, communication differences, adverse
childhood experiences (ACEs), attachment needs, medical conditions or other vulnerabilities.

High expectations apply to every pupil. However, equality does not always mean treating every child
in exactly the same way. Staff will make reasonable adjustments where appropriate whilst

maintaining consistently high expectations.

Behaviour support should never stigmatise or lower aspirations.
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BEHAVIOUR AS COMMUNICATION

Understand first. Support always. High expectations for all,

Behaviour often communicates an unmet need. Our role is to understand, support and empower,

Staff should seek to understand: | Where appropriate, reasonable adjustments may include:
@ What is the behaviour communicating? | & visusl imetables & sdditional processing time
@ s the pupil able to regulate independently? @ now-and-next boards @ task adaptations
@ Does the pupil understand what is expected? © movement breaks © calm workspaces
@ Is there a barrier preventing success? O sy st @ check-in/check-out
° @ alternative seating systems
Are there enwironmental factors
i ' trusted adult
contributing to the behaviour? @ pre carrection before G :uskiacite
fecitions & personalised behaviour
@ reduced language targets
® . Understanding behaviour dees not
.o. ra?:luhs: ¢ acm::tah"hy hi;rt helps Adjustments should enable pupils to meet
respond appropriately. expectations rather than remove expectations
altogether.
.9 /
© INDIVIDUAL BEHAVIOUR SUPPORT Q © EARLY IDENTIFICATION
W":E"“ belﬂ'laviaurmntlruu 10 CAMEE EONEHIN Persistent behaviour concerns may indicate an unmet need.
despite universal support, the schoal may implement: Where appropriate, the schoaol will consider:
© Individusl Behaviour Support Plans @ SEND assessment
Pastoral § Pi
g R';::t ii:‘: i @ Speech and Language assessment _
i es 5
© Poaitive Handiing Plars (whers approprists) & Educational Psychelogy imvolvement n #
| @ Individual Regulation Plans @ SEMH support
@& Early Help a8
These plans will: oE
o P ﬁ & CAMHS referral "ﬁ‘
ot
: j.fy i ; & Occupational Therapy
& identify successful strategies o —
& outline reasonable adjustments o — j @& Specialist advisory services
& Identify adults responsible o - ¥
@ be reviewed regularly with parents Bu:ahavinur should never be vim;l in isf:latim from
@ invalve pupls an ate wider safeguarding or SEND considerations.

@ © WORKING WITH FAMILIES @ © EQUALITY ACT 2010

Parents and carers are essential partners. The school recognises its duties
Where behaviour support Is required; the school will; I under the Equality Act 2010,
& listen to parental views & Reasonable adjustments will be made for disabled
@ share concemns promptly . Q a pupils where appropriate.
@ agree consistent strategies € Staff should consider whether behaviour may arise
f disabili it t
Q e e aily . u rom a ility before deciding upon conseguencas
) Adjustments should remain proportionate and should
o R S Mg ek R et . | not campromise the safety or learning of others.
Strong partnerships between heme and school Every child has the right to succeed.
suppart positive behaviour and success, We remove barriers and build strengths:

@ EVERY BEHAVIOUR HAS A REASON. EVERY CHILD HAS POTENTIAL.

We respond with understanding, apply consistent boundaries and support every child to thrive,




15. Restrictive Interventions and Reasonable Force

Roseberry Primary School is committed to providing a safe, inclusive and supportive learning
environment where restrictive interventions are minimised through effective relationships, positive
behaviour support, early intervention and de-escalation.

The school recognises that restrictive interventions can have a significant impact on pupils, families
and staff. Consequently, they must only ever be used where they are lawful, necessary, proportionate
and in the best interests of keeping people safe.

Restrictive interventions are never used as a punishment or because a pupil has failed to comply
with an instruction.

Our aim is always to prevent the need for restrictive interventions wherever possible through:

e positive relationships;

¢ explicit teaching of behaviour;

e predictable routines;

e reasonable adjustments;

e early identification of escalating behaviour;
e co-regulation;

e de-escalation strategies;

¢ individual behaviour support planning.

What are Restrictive Interventions?

Restrictive interventions are actions that intentionally restrict a pupil's movement, liberty or freedom
of action.

They include:
e reasonable force;
e physical restraint;
e guiding or holding;
e seclusion;
e preventing a pupil from leaving an area where they reasonably believe they cannot leave;
e other physical interventions that restrict movement.
The school recognises that removal from a classroom and seclusion are different.

Removal is a behaviour management strategy which allows learning to continue.

Seclusion is a restrictive intervention and must only ever be used as a safety measure in accordance
with DfE guidance.
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Our Principles
Any restrictive intervention must be:

o lawful;

e necessary;

e proportionate;

e reasonable;

e used for the shortest possible time;
e the least restrictive option available.

Staff should continually consider whether the intervention remains necessary and reduce or end the
intervention as soon as possible.

Prevention First

Restrictive interventions should rarely be required.
All staff are expected to use preventative strategies including:

e positive relationships;

e calm and predictable routines;

¢ explicit teaching of expectations;
e behaviour scripts;

e positive reinforcement;

e environmental adaptations;

¢ movement breaks;

e sensory strategies;

e co-regulation;

¢ de-escalation;

e reasonable adjustments;

¢ individual behaviour support plans.

The success of the school's behaviour culture will be measured partly by reducing the frequency with
which restrictive interventions are required.

De-escalation

Before any restrictive intervention is considered, staff should use appropriate de-escalation
strategies wherever it is safe to do so.

These may include:

¢ reducing verbal demands;
¢ allowing processing time;

o offering limited choices;

e changing the environment;
e removing an audience;
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e using agreed behaviour scripts;

e support from another adult;

e access to a safe regulation space;
e distraction or redirection.

Where there is an immediate risk of serious harm, staff may need to intervene without completing
every stage of de-escalation.

When Reasonable Force May Be Used
School staff have a legal power to use reasonable force where it is necessary to:

e preventinjury to a pupil or another person;

e prevent serious damage to property;

e prevent the commission of a criminal offence;

e prevent behaviour that places others atimmediate risk;

e maintain good order where lesser interventions have failed and immediate action is required.

Any force used must be the minimum necessary and applied only for the minimum time necessary.

Prohibited Practice

The following must never be used:

e force as a punishment;

e restraint that restricts breathing;

e pressure to the neck, throat, chest or abdomen;

¢ holding a pupil on the ground except where absolutely unavoidable to preventimmediate
serious harm and only for the shortest possible time;

e pain-inducing techniques;

e deliberate humiliation;

e seclusion as a disciplinary consequence.

Individual Planning

Where there is an identified likelihood that restrictive intervention may become necessary, the school
will develop an Individual Behaviour Support Plan or Positive Handling Plan.

Plans should include:

known triggers;

early warning signs;

o preferred de-escalation strategies;

e reasonable adjustments;

e agreed restrictive interventions where appropriate;
e post-incident support;

e arrangements for review.
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Parents, carers and relevant professionals should be involved wherever appropriate.

Recording and Reporting

In accordance with the Schools (Recording and Reporting of Seclusion and Restraint) (No.2)
(England) Regulations 2025, every significant restrictive intervention must be recorded. The
governing body must ensure procedures are in place to comply with these statutory duties.

Records will normally include:

e date, time and location;

e pupils and staff involved;

e antecedents and known triggers;

e de-escalation strategies attempted;

e reason the intervention became necessary;
e type of restrictive intervention used;

e approximate duration;

e anyinjuries sustained;

¢ immediate outcome;

o follow-up actions;

¢ whether behaviour plans require amendment.

All significant incidents will be recorded on CPOMS before the end of the school day wherever
reasonably practicable.

Communication with Parents

Parents and carers will normally be informed as soon as reasonably practicable and, where
possible, on the same day following any significant restrictive intervention.

Communication will include:
e why the intervention was necessary;
e the actions taken;
e anyinjuries sustained;
e nextsteps;

e opportunities to discuss the incident with school leaders.

The school believes that openness and transparency strengthen relationships with families.

Post-Incident Support

Following any restrictive intervention, the school will:
ensure everyone involved is safe;

provide appropriate emotional support for the pupil;

complete a restorative conversation when appropriate;
debrief staff involved;
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e review whether earlier intervention could have prevented escalation;
e review any behaviour support plans or risk assessments;
e identify professional learning where appropriate.

Monitoring and Governance
The Head of School will monitor all restrictive interventions to identify:

e patterns;

e individual pupils requiring additional support;
e protected characteristics;

e frequency;

e locations;

e staff training needs;

o effectiveness of preventative strategies.

The Executive Headteacher and Governing Body will receive anonymised reports to ensure restrictive
interventions are reducing over time and are always lawful, necessary and proportionate.
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16. Recording, Monitoring & Evaluation

Recording Behaviour Incidents

Minor classroom behaviours managed through Stages 1 and 2 do not normally require formal
recording.

Behaviour should be recorded on CPOMS where:

e apupilreaches Stage 3 or above;

e apupilis removed from class;

e apupilreceives a significant consequence;

e physical aggression occurs;

e discriminatory language or behaviour occurs;
e bullying is reported or suspected;

e restrictive intervention is used;

e safeguarding concerns are identified;

e abehaviour support plan may be required.

Records should be factual, objective and completed before the end of the school day wherever
reasonably practicable.

Staff should avoid subjective language or assumptions.

CPOMS Recording Expectations

Entries should include:

date and time;

location;

pupils involved;

factual description of events;
antecedents or triggers where known;
de-escalation strategies used;
consequence applied;

restorative actions completed;
parent communication;

follow-up actions.

Where appropriate, incidents should be linked to:

safeguarding;
attendance;

SEND;

wellbeing;

bullying;

restrictive intervention.

Monitoring Behaviour
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The Head of School will review behaviour information regularly to identify:

e trends across year groups;

e recurring incidents;

¢ locations where incidents occur;
e times of day;

e vulnerable pupils;

e repeat behaviours;

o effectiveness of interventions.

Behaviour data should inform staff training, curriculum development and school improvement
planning.

Monitoring Equality

Behaviour data will also be analysed to identify whether particular groups of pupils are
disproportionately represented.

This includes monitoring by:

e SEND;
e disadvantage;
o looked after children;

e ethnicity;
e sex;
e age;

e pupils with behaviour support plans.

Where disproportionality is identified, leaders will investigate whether reasonable adjustments,
additional support or changes to practice are required.

Quality Assurance
Senior leaders will monitor consistency through:

e learning walks;

e classroom visits;

e behaviour observations;
e pupilvoice;

o staff voice;

e parentfeedback;
CPOMS audits.

The aim is continuous improvement rather than compliance alone.
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17. Working in Partnership with Parents and Carers
Positive behaviour is most successful when school and home work together.

We value parents and carers as partners in supporting children's behaviour, wellbeing and personal
development.

Open, honest and respectful communication is fundamental to this partnership.

Parents and Carers Can Expect the School To:

e provide a safe learning environment;

e apply this policy fairly and consistently;

e communicate concerns promptly;

e celebrate success regularly;

e listen respectfully to parental views;

e make reasonable adjustments where appropriate;
e work collaboratively to improve behaviour.

The School Expects Parents and Carers To:

ensure children attend school regularly and punctually;

e support the school's expectations and routines;

e reinforce positive behaviour at home;

e communicate respectfully with staff;

e attend meetings where requested;

¢ inform school of circumstances that may affect behaviour;
e support agreed behaviour plans.

Communication
The school believes communication should be:
e timely;
e respectful;
e solution-focused;
e honest;

e child-centred.

Where behaviour concerns arise, staff will seek to work collaboratively with families to secure
positive outcomes.

Behaviour Support Meetings
Where behaviour becomes persistent, parents may be invited to attend a behaviour support meeting.
The purpose is to:

e understand concerns;
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e review behaviour information;
e identify successful strategies;
e agree consistent expectations;
e establish measurable targets;
e review progress regularly.
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18. Monitoring and Review
This policy will be reviewed annually by the Executive Headteacher and Head of School.
An earlier review may take place where:

e statutory guidance changes;

e Trust policy changes;

e behaviour monitoring identifies improvements are required;
e legislative changes occur.

The Governing Body will approve the policy following each review.

Success Measures
The effectiveness of this policy will be evaluated through:

Quantitative Measures

e reductions in behaviour incidents;

¢ reductions in suspensions;

¢ reductions in restrictive interventions;
e improved attendance;

e reduced persistent absence;

o fewer classroom removals;

e improved punctuality.

Qualitative Measures

e pupilvoice;

e parentfeedback;

e staff surveys;

e governor monitoring;

e learning walks;

e classroom observations;
e behaviour audits.

Linked Policies

This policy should be read alongside:

Safeguarding and Child Protection Policy
SEND Policy

e Attendance Policy

e Anti-Bullying Policy

e Equality Policy

e Suspension and Exclusion Policy

e Health and Safety Policy

¢ Online Safety Policy

e
3



¢ Staff Code of Conduct
¢ Intimate Care Policy
e Educational Visits Policy
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Appendix — The Roseberry Behaviour Curriculum
At Roseberry Primary School, we believe behaviour is learned.

Just as children are explicitly taught to read, write and solve mathematical problems, they are also
explicitly taught the behaviours that enable them to be successful learners and responsible members
of our school community.

The Roseberry Behaviour Curriculum provides a progressive framework for teaching the knowledge,
skills and habits pupils need to be Ready, Respectful, Safe and Responsible.

These behaviours are taught through modelling, explanation, rehearsal, positive reinforcement and
restorative practice. Expectations are revisited throughout the year and embedded within everyday
school life.
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EARLY YEARS

(NURSERY AND RECEPTION)

\ bz Our aim: Children begin to understand school routines,
P O —  develop secure relationships and learn the foundations
of self-regulation.

|f' X ( ™
) renpy @ RESPECTFUL
Children learn to: Children learn to;
» separate confidently from = yse kind hands and

their parent or carer; kind words;
= enter the classroom calmly; » take turns and share
resources,

# hang up coats and store
belongings independently;

= respond to simple visual
and verbal routines;

= say please, thank you
and excuse me;

= listen when others

= sit and listen for are speaking;
increasing periods = begin recognising
of time; the feelings

= begin learning activities of others. &
promptly. 4

L B N
s N\
@ SAFE @ RESPONSIBLE

Children learn to:
= tidy away resources;

Children learn to:
« walk indoors;

= use equipment safely; = care for classroom

= keep hands and feet equipment;
to themselves; « look after their own
belongings;

= ask an adult for

help when needed; = begin accepting

responsibility for
mistakes;

= repair simple
disagreements with
adult guidance.

= begin to regulate
strong emotions
with adult support.

\ O\

We celebrate small steps every day.
Together we learn, grow and thrive.




THE ROSEBERRY BEHAVIOUR CURRICULUM

YEAR 1/2

®

Our aim: Children develop greater independence and begin
applying school routines consistently with decreasing

adult support.
'fO 1\ rf@
" Our Routine

Children learn to: 1, Mg Wk (] Children learn to:
+ arrive prepared for learning; 2 imgish L] « demonstrate good
« follow classroom routines e E manners consistently;

: i 4 Maths

il ently; sneh (@8 « listen without interrupting;
* organise their own & .

equipment; + respect different opinions;

transition calmly between
activities;

follow instructions the
first time whenever
possible;

sustain attention for
longer periods.

.

L

¢ include others in
learning and play;

+ resolve minor
disagreements
respectfully;

« use positive language.

=
@ SAFE

Children learn to:

« mave calmly around school;

= play safely and fairly;

« make safe choices during
less structured times;

+ recognise when they
need adult support;

= begin using simple
self-regulation
strategies f
independently. -

Children learn to:

» complete learning to the
best of their ability;

» look after school
resources;

» tell the truth;

« reflect on their
behaviour;

» understand the
consequences of
their choices;

* repair relationships following
disagreements.




THE ROSEBERRY BEHAVIOUR CURRICULUM

LOWER KEY STAGE 2

(YEARS 3 AND 4)

©

Our aim: Children become increasingly independent learners
who understand how their behaviour affects themselves

¢ begin learning promptly
without reminders;

= manage transitions
efficiently;

= remain focused during
extended learning;

b

restorative approaches;
* demonstrate resilience e support younger
when learning becomes pupils positively.
challenging.

r@ SAFE

Children learn to:

= make sensible choices
during less structured
times;

« seek help appropriately;

* understand personal
responsibility for safety,

\

and others.
READY [ oo @ RESPECTFUL
# Plan O f_.r"_
Children learn to: ¥ Focus | Childian learh to: Lﬁnd&r&tand
: # Tryhard [ ow you feel
S dlie Siersalies ¥ Dot oi B * value diversity and because...
independently; ol i i ditFararit inaiine: e
' # Be proud D rent viewpoi g ’_‘/'

= work collaboratively;

* communicate
respectfully;

¢ demonstrate empathy;

¢ resolve conflict using

o RESPONSIBLE

Children learn to: | ean...

& Own my chaices

® assess risks » take ownership of A "
appropriately; their learning; s

= regulate emotions using = :'t;::i::_tfy g E;L :inlnqs
agreed strategies; ' 7 b

= accept constructive
feedback;

= contribute positively
to the wider school
community;

= demonstrate honesty
and integrity;

difference

A

¢

» take responsibility for
\___repairing harm. _

Every day we make choices.
We are ready, respectful, safe and responsible.

L 4 Together we learn, grow and make our school
a happy place for everyone.

3




THE ROSEBERRY BEHAVIOUR CURRICULUM

UPPER KEY STAGE 2

(YEARS 5 AND 6)

O and leadership.

Our aim: Children prepare for successful transition to secondary
education by demonstrating maturity, independence

READY (.

¥ Be ready
W Focus
| B Domybast
b Review

W Teprove

Children learn to:

* organise themselves
independently;

* manage time
effectively;

* maintain focus during
extended learning;

* respond positively
to challenge;

* demonstrate resilience
and perseverance.

| take responsibility for my learning
and aim to be the best | can be.

O

We treat
Children learn to: everyone with
5 lEﬂd bY enmple'. I'ESPEC‘.
+ show tolerance and
understanding;

* communicate thoughtfully;

+ challenge unkind behaviour,
appropriately;

« act as positive role models
for younger pupils;

* represent the school
positively within the
wider community.

| respect myself, others and our
school community.

.
-
(©) sare —
‘ Staying Safe

Children learn to:

* manage increasing
independence responsibly;

+ understand online safety
and digital citizenship;

O RESPONSIBLE

Our Values
Children learn to: o Readh
« demonstrate integrity; O Respectiul

= accept responsibility for
their actions;

0 sate

@ T = resolve conflict maturely; J
» regulate emotions o rt others positively;
i il - clx'hum to the sdwulhr
* recognise risks and make community;
informed choices; 'Furlth
" e I3
= seek support appropriately | E;:b?;tatiomof
when required. secondary school.
0 | keep myself and others safe | make positive choices and take ownership
online and offline. of my actions every day.
% AN
We are role models. We make our school a better place. N 6*’
Ready, Respectful, Safe and Responsible - every day. @ = @
* ' R

Together we learn, grow and achieve.

3



Teaching the Behaviour Curriculum

The Behaviour Curriculum is explicitly taught throughout the academic year through:

classroom routines;
assemblies;

PSHE lessons;

modelling by adults;
restorative conversations;
role play and rehearsal;
positive reinforcement;
daily feedback;
celebration of success.

Staff should never assume pupils know routines or expectations.

Every new routine should be:

S A

Explain the expectation.

Model the behaviour.

Practise together.

Repeat until secure.

Praise successful behaviours.
Revisit regularly throughout the year.

Progression of Independence

Phase Adult Support Pupil Independence
Early Years Very High Emerging
Key Stage 1 High Developing
Lower Key Stage 2 Moderate Increasing
Upper Key Stage 2 Low Secure and Independent

?é|




Appendix — Lesson Routines
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Appendix — Sensory Spaces

What Do I Need Right Now?

We can all feel different feelings. There are lots of ways
we can get the help we need.

BLUE ZONE GREEN ZONE YELLOW ZONE RED ZONE
Low Energy Ready to Learn G&I:thg'ﬂonigﬂ Out of Control

PO ®®®

Sad + Sick + Tired Happy + Calm Frustrated « Worried Mad/Angry + Terrified
Bored = Moving Slowly Fesling Okay = Focused Silly/Wiggly = Excited Yelling/Hitting » Elated
Ready to Learn Loss of Some Control Out of Conitrol

Q 1. ALWAYS TELL AN ADULT

Talk to an adult about how you are feeling.
We will work together to decide
what will help.

= Hitting, kicking or throwing

* Trying to run away

= Unable to keep myself safe
| = Unable to keep others safe

« Too distressed to use strategies
2. TRY STRATEGIES IN THE CLASSROOM TOGETHER
% (\) k " An adult will take me

straight to the
SAFE SPACE.

Have a Wear ear Change = Take deep Movement | Draw or read | The Safe Space is where an adult
drink ﬁdgut defenders  workspace breaths in class quietly | will help me feel safe and regulate.
Nn Still need more help? —_—

MOVE ZONE

I need to move my body.,

RESET ZONE

I need sensory input to reset.

SAFE SPACE

I need help to stay safe.

ix@‘f’#

Helps me to get my body
ready to learn.

w ® §3 O

Sensory Calming Southing Guiet
FESBUFTEE lights souinds pace

Helps me to calm my body
and reset my brain.

v i © 0

Keep me Adult Time to
safe support regulnﬂnn calm

Used when I am unsafe.
An adult will help me regulate.

3 RETURN TO LEARHING @ E& 000 ({fk We are here
When 1 feel calm and ready, N to help you

1 will return to the classroom 1 feel 1 feel 1 can 1can every step ‘
and gat back to Iearrllng. calm ready lzarn succeed of the way.

e



The Adult’s Role

As my feelings get bigger, the adult’s support gets bigger too.
The goal is always to help me learn how to manage my feelings.

CLASSROOM I try strategies here first.

ADULT ROLE:
Coach and support.

The adult listens, helps me understand
how I feel and decides with me what
will help.

They encourage me to use classroom
strategies so | can stay learning.

B Goal: Stay in class and
use my strategies.

RESET ZONE I need sensory input to reset.

-

ADULT ROLE:
Guide co-regulation.

The adult stays with me, provides sensory
tools, calming activities and a quiet space
to help me calm my body and reset

my brain.

@ Goal: Calm my body

and reset my brain.

i
v
&
..‘:(
¥
¢

i
4

SAFE SPACE I need help to stay safe.

==Ly | S— ADULT ROLE:

Stay with me and keep me safe.

The adult remains with me at all times,
providing supervision, co-regulation
and reassurance.

They help me feel safe and regulated
before returning,

Goal: Be safe, calm
and ready to return.

REMEMBER
Feelings X ] »:dults are You are
are okay. &P e not alone.

support me.

@ It's okay to ask for help. You are not alone.




The Adult’s Role

BEFORE ANYTHING ELSE...

Children co-regulate with calm adults before they can self-regulate.
My emotional requlation, communication and body language influence how
& child responds during times of distress. My role is to create psychological
and physical safety so that regulation can take place before lsarning resumes.

T will: * Use a calm, slow and reassuring voice.
* Be the calmest person in'the room. + HKeep my body language open, relaxed and non-threatening,
*  Us=PACE in all interactions: * Reduce my language and give clear, simple Instructions.
o Playfulness - Use warmth and gentle humotr * Listen more than | speak.
where appropriate to reduce anxiety. +  Allow processing time and avaid nushing the child.
o Acceptance — Accept the child's feslings without + Avoid arguing, threatening, bargaining or taking
accepting unsafe behaviour, behaviour parsonally,
J"” ] Curir.uh? - W-w\d-r what the hi:h-u'diuur may be * Respect personal space whilst positioning myself safely,
- communicating rather than making assumptions: = Continually assess risk to myself, the pupil and others.
o Empathy ~ Validate foelings and help the child + Remember that behaviour is communication and that
feel understood and safe. regulation comes before reasoning.

' l My alm Is to help every child feel safe, become regulated and return to learning as quickly as they are ready,

RESET ZONE SAFE SPACE

Purpase Purpose
Support regulation through co-regulation, Provide intensive adult support when a pupil s

sensory strategies and environmental adjustments. significantly dysregulated and requires immediate
help ta remain safe.

MY ROLE I 9 MY ROLE

I wills ) 1 wills
= Remain calm and emotionally available +  Remain with the pupil at all times,
* Use PACE ta build safety and connection. = Prioritise the safety of the pupil, myself and everyene elsa.
* Guide co-regulation using agreed sensory strategies. +  Continue to use PACE, recognising that
= ASpeak stowly and calmly, using minimal language. regulation comes before reasoning.
* Maintain appropriste personal space. *  Stay calm and avoid arguing, threatening ar
* Position myself safoly, standing at an angle rather escalating the situatian.

than directly in front of the pugil, +  Speak slowly using shart, renssusing phrases.
» Mhwioid blocking exits or comering the pugil. : ::'lr:'lln L !!rl: ?;E'Tnc.:h!“;""r pf.!s.!lbl!. oif
& Kocp aickanr roubs to-Leawe ¥ remiret, ms-n “'m.’ﬁssu. y and avoid placing myself at
* Stay aware of ather puglls and the surmounding savirenment. + Avoid hiocking exits unless necessary to prevent
= Remove potential hazards where it |s safe to do sa. immediate harm.
« Continually assess dynamic risk. = Mowe ather pupils away where appropriate.
+  Swek additional suppart if the lsvel of risk increases, +  Remowe objects that could present & risk where safe to do so.
«  Fallaw the pugil's individual suppart plan and agroad *  Call far anather adult sarly using the school's agreed

] lation strat A communication proc
TR Sl =+ Follow the pupil's individual support plan and
= Gradually reduce support as the pupil becomes hehadbar i
frauistadiang encousage indepandante. +  Only use restrictive physieal Intervention when it is
lawlul, necessary, proportionate and [ am tuined 1o de sa.

+  Support the pupll untll they are cabm enough o safely

return Lo learming.
* Record the incidant, participata in 3 debrief and
Goal: Support the pupil 1o regulate safely reflect an future practice,
and successfully return to learning. Goal: Restore safety, support regulation and
| enable a safe return to learning.
safety matters too. Keeping mysalf safe helps me heep children safe.
KEEPING MYSELF SAFE My saf Keeping If safe hel k hild f
STAY CALM GIVE SPACE POE N MYSELF REDUCE RISK GET SUPPORT USE AGREED REFLECT
hFEL EARLY STRATEGIES AFTERWARDS
o Speak slowly = Mairtain a safs - = Move other childnen « Call for , o Esilow i ¥ « Debriel with
and calmiby. distonce whers E'::::':‘h:' wgle iy where id-ﬂlh.hu the irdiwidual e:a;:‘.ﬂ ublugu:nt ::nlﬁl'
» Kawp my vobcw low potible ditactly In frant. appropriate albuntion sscalates. plan. baicder.
and vy bedy + Ao blocking srits o + Remove cbjects « Fallow the tchool's » Mne. degreec) « Complete all
Language relaxed. oF earnanng *:Kaep & glaar il that oould eaus agread z';:'m"’" records socuratoly,
o il asggiie. the chile: L harm whers safe cammunication g ml“’:;‘“"km « Raflact on what
challarmging or « Allow enough . Su;-_ awtrn:aum te do so. procedurs. physical intervention worked n:llb:nd
threatening, pursunal space For xu::r::t. » Kaop the swironment  * :mh:::::m when it iz buscdul, m
regulitian, calen ared unclutiered. m’w‘” ke 4 e
mcident has affected
= iy Watloedng: ~
‘ REMEMBER o8® Connection . Regqulation . Co-regulation
bafore ﬂ befare d before
l‘ J Safe adults create safe children. .. ration i | sef-reguiation.

e
3



Appendix - Interventions

!D PREVENTING
‘ eSS 12" RESTRICTIVE INTERVENTIONS

Primary School [ i i .
Y The safest intervention is the one that is never needed.
OUR PRINCIPLES PREVENT BEFORE CONSIDER
YOU RESPOND INDIVIDUAL NEEDS
e e e Understand and plan for the needs
I i -
h' ‘J F.war?r child has the right to safety, P of every chiled.
dignity-nd respect; @ Predictable routines tj SEND
X% Autism
;; Pasitive relationships come first. 7= Clear expectations @
® oo
. Behaviour is communication. e WesEohaic Ay shmats. u Sensory processing needs
@ Individual behaviour plans ' Trauma
* Hesrichve misnventions s Q Communication differences
always a last resort. o Trauma-informed approaches
Medical needs
@/ We aim to reduce the need for @ HeEaiEe ST )  Individualrisk sssessments
intervention through proactive ae i
i gh p ® De-escalation strategies @m Behaviour support plans
' Work with families and professionals
to put the right support in place.
< 3 ' A
o Is there an immediate Harm could be to the pupil, anather child,
risk of harm? a meamber of staff or othars.
4
9 Have de-escalation Use calm, suppartive strategies and give
strategies been used? time for them to work,
¥
9 Could ancther strategy Consider alternative approaches,
work? reasanable adjustments and suppaort.
_‘, If you can answer
BEFORE ANY o Is intervention it st be in ling with this guidance, YE::::‘“ :l__:;he
lawful? ouwr policy and the Law, H
RESTRICTIVE ¥ L intervention may
INTERVENTION 3 s e resded o rovethom s damage, % PPTOPTte
ASK: necessary? serious disruption ar a criminal offence?
Take time to think. Isi ¥ i ) g ansv_.ror m
Exclire sll-cthas o sit Use only the level of intervention needed, any guestion is
Xpi : proportionate? far the shortest time possible, NO, do not use
options first. -
a restrictive
a Is it the least Always chooss the aption that least restricts intervention.
restrictive option? the pupil's liberty and freedam of action.
L -
® ® !NFORM THE SLT | i
'.‘ Early communication enables support and
= reduces risk,
Build strong relationships.
& Escalating behaviour | @ ] %
© Emerging risks ..Q € Use prevention and early support. )
g [ it Our goal is calm,
@ Concerns about safaty () £ Understand the child’s needs. )
© Fapisid et (AR e matalsar of © Flin. adspt and de-escalate. safe and positive
the Senior Leadarship . learning for
@ Request additional support T e ae i as @ Keep pupils and staff safe. Ao <
& Any situation causing concern practicable. ) Restrictive interventions are a last resort. 27 '

Prevention, relationships and positive behaviour support
reduce the need for restrictive interventions.




Primary School
OPPORTUNITY IN ACTION

-D Roseberry
o |

RESTRICTIVE INTERVENTIONS,

INCLUDING USE OF REASONABLE FORCE

Keeping pupils safe when immed

e action is required.

I 7 /
1. WHAT ARE 2. RESTRICTIVE 3. KEY PRINCIPLES 4. RESTRICTIVE
RESTRICTIVE INTERVENTION MAY i INTERVENTION
INTERVENTIONS? BE USED TO: @ i dals CAN LOOK LIKE
Restrictive interventions include L
" cadw::z nnn—physic:al Prevent & pupil from 2 2 Standing batween
actions that intentionally causing injury to Use for the shortest T‘m pupils
restrict a pupil's movement, themselves or others time possible.
liberty or freedom of action 5
;D pr:“nt ed! i 0 Prevent a pupil from Use thE least . @ Blocking access
committing a r&stlnct\m option to danger
These may include: criminal offance available. .
e ™ Guiﬁﬂgﬁf EEDOT'tI!'Ig
m Reasonabile force P A P Protect dlgnﬂl‘y, R'R a pupil away
respect and rights. from danger
Physical i . damage to property
ysical intervention @ Continuously ® o :
Restraint e Prevent serious e e sk, ”- 1 SSRGS
disruption that is Stop i
; likely to lead to ha e plckng or restisinng
5E¢|L:I=IUI1 . R OR m 0 it is safie to do so. anly where necessar
fornly in sxceptional y ¥
circumstances) . to prevent harm
. It must be lawful, necessary, e ST s
O loth‘-'" ﬂﬂ_ﬁ*iﬂ"wfa' proportionate and used as apunishment. The level of intervention should
RSnnt. a last resort, always match the level of risk.
b E —

6. AFTER EVERY SIGNIFICANT INCIDENT

RESTRICTIVE INTERVENTION MUST NEVER BE USED TO:

Punish & pupil Record the incident promptly and factually,

; =4 Include what happened, what action was taken
Gain compliance or to secure complance / et by Ao
Respond to low-level disruption
Respond to verbal abuse or difficult behaviour alone

Respond to damage to property that does not pose
an immediate risk of harm

Inform parents/carers on the sama day,
in most cases.

Review what happened. Consider what triggered
the incident and whather anything could have been

Apply pressure to the neck, throat, chest o abdomen dane differantly.

Restrict a pupil’s breathing or circulation
Use excessive, unreasonable or disproportionate force
Continue to use force once the risk has passed

Support the pupil and staff involved.
Check wellbeing and provide time to reflect.

Update behaviour support plans, risk assessments

Use where s less restrictive intervention would be effective and strategies where needed,

5.
o
X
X
>
%)
X
X
%)
X
D

Restrictive interventions must never be used as a punishment
or to make life easier for staff.

L

‘ eee
S A stoff should be trained in our
behaviewr policy, de-sscalation and

Learn from the incident to reduce the likeihood
of future incidents.

7. SECLUSION

Seclusion is the supervised
confinamant of a pupil alono in a room
of area from wivich they are previsted

from leaing

9. RECORDING, REPORTING
& REVIEW
© All significant incidents invalving

restrictive interventions (including
reasonable force and seclusion]

8. STAFF TRAINING
& SUPPORT

Seclusion must:

@ Only be usad in sxceptional
circumstances when there s an
imrmediate risk of harm.

@ Be necessary, propartionate ard
used far the shortest time possible.

@ Beinasafe, suitable space with
continuous adult superyision.

@ Berecordad and reportad in line
with this guidance.

the appropriate use of restrictive
Intervantions.

@ Training is regular, up to date
and rale apprapniate.

@ Staff arm supported to use strategies
confidently and safely.

@ Staff have access to guidance,
mantering and wellbeing support.

must be recorded prompty.
@ Parents/carers will be informed
on the same day, In most cases,
@ Incidents are reviewsd to support those
invelved and to identify strategles to
reduce the lkefihood of future incidents.

@ Leaders monitor patterns and ensure
practice continues 1o improve.

V)

Always use the least restrictive intervention, for the shortest time necessary,

in the best interests of the child.




